HI THIO KHOA HICT
Khoa Ngolil Ng-Ngay 19 thing 12 nlh 2008

Ch
I @WCHMNHPH ENGPHfPGI NG DrY
THEO H* TH«NG T<N CHU

ThS. Phan Th> Hfing
Trfildg Khoa Ngtai ng(]
Chli-ch HYi [sng KhoaHfcng anhti>ng Anh & Quxct> hfc

Theo ch(dr g ¢ [@BO Gido DIdv OB T [4, h(thing gild di¢ [ hi¢ Vil Nam
[@ng chuy jn [@i t£ h(Thidg hid ph¥nni  én chf sang hid ph¥n ten ch'. Trkng [Mhid 0 a
LIl amiltrong sCbt tr [kng [AtEng bfic thflc hild h(thing ten ch' trong cig tld [ ao tlo
clanh rl«ng.

B(fic [ O¥u tién mang tinh chIB cl@nh [Irl«ng la som ch g tr inh [0t [0 theo
h(thing ten ch' cho cld chuy ftnnghh 008t [0 clanh Crl«ng; trin ¢k - [Icld khoa O &
ti fn hanh bién sfan ch g tr inh chi ti ft vaba gieng tim t,t [Jng th«i vfii vild ho anthiln
phfg th "c dhh gilsinh vi tn theo h(fing d»n cl@ BOGD&[T. Tuy nhi  tn [ tifp tid
thflc hiln ph Tig ch¢gm [t [0 cCchill [Tng [Jng th«i Vfii vild chuyjn [@i sang h(thing
tin ch', vild thay [@i v acei tifn phlig phip gi eng diy th't sfl riic¥n thift v alacéng cO
[@ n"ng nh "m thflc hih mié ti tu 0 ra. Mt khid [dy c'ng | a mi thich th"c O vfii
nhing nh agido dig, nhiig nh aquen|® gild diG, v anhig gieng vi én clanh Cird«ng.

Theo chllig tr inh tin ch', th«i | Ong sinh vi én hid trflc tifp - Ifip Vfii gie ng vién giem
ch' con 2/3 so vfii chllfig tr inh hid ph¥n; sinh vi én ¢c6 nhi u th«i gian h @ O nghién c"u,
[(TId t & lilu, gilo tr inh, thflc hila cld project, hi@ g nhith, v athflc tf dd nglai. Gieng
vién t'p trung nhi u h [[@ v[0 vi [d t¢ ch’c seminar v atheo lu” n trong Ifip hic thay v i ch’
thuy ft gieng hay tChiilh [ khi t ¢ ch”c vild 08 chip trong gi« gieng. MA [Tu c¥n | My
l[ath«i 10ng | én Ifip ot HA nhidg khidg ¢ ,t xM ch Thg tr inh hay kifn th”c vav»n ngng
cao [ ¢ chilll Ong Oa&o to.

Trong bl cenh [ K hoa Ng@ ngdc'’ng g p nhi u khokh"'n v a thach th"c nh
nhing khoa khig trong nh Ctrl0«ng, nhiil| a hil nay Khoa [@ng [ &0 t[6 hai ng anh: tifng



AnhvaQuigtf hidv [trongtligla khing xa, Khoas ~ c[th én nganh Quan h[(QuId tf,
va t'p trung 0o tlo chuy én nganh Tifng Anh thllig m [ cho ¢ b'c Clnh¢n v a Cao
[Ing. Hltheo khoa hld clakhoaNg@ nglll Oct¢ch’cn'mn ay nh'mbfic Butimta
h(fing [['u ch'nh ph g phip gi +ng diy thach h'p vfii y éu c¥u ntu trtn Olng th«i gifii
thild miElsCmCh  inh gieng diy m amisigieng vi tn [Athflc hild trong th«i gian.

ChIThiltheo I¥nn [y I00 [ CHMH PH NG PHIP GI NG DY THEO H?
THING TIN CHLICI@ th  anh vién tham dfl hiiltheo v a cac bao cao vién s™ t'p trung v ao
hai tiju (X

1. Giengdy g,n Vfii thflctild 0 dotl0tll (O0hid 00 aLf
2. MisCmCh inhnh™m [[u ch'nh ph [TAg php gi *ng diy qua cld bCimm

Cac bao cao trong hliltheo s (I [Tc trinh bay theo h(fing tifp ¢'n hai tiju Otr tTn I'c
minh hi@ qua miil sChmn thuld ng  anh tifng Anh va nganh Quid tf hid. Cc bifll a
trong hliltheo n ay, cac béo cao vién, cac ch[@ phi én, va cac tham dfl vién co thj dung
tifng Anhho ctifng Vil

Chuang t6i mong r"ng kft que cla hiiltheo [Ag glp v a0 vild thay [@i ph¥n n ao cach
dly v a hig trong Khoa Ngl@ nglitrong blil cenh h(lthing [il h [@ Villl nam [@ng clJ
nhing thay (@i tach cflc.



TEACHING LINGUISTICS: SOME SUGGESTIONS
Phan TheHung
|. General considerations

Teaching Linguistics is still a challenge to several lecturers of Linguistics and Language; it is
more challenging when our university is on the way of shifting from subject -based curriculum to
credit-unit curriculum. In this move, it is clear that class hours are reduced for more time for
studentsd cooperative and independent |earning.

With thisin mind, | would like to address the questions of how Linguistics should be taught in
this context. Linguistics courses are required ones in our syllabus; however, they should offer
students a choice of aspectsin order to cater for those who are mainly interested in Linguistics and
at the same time to combine this with language study and those with dlightly more language -
focused interests. In this way students are not only studying linguistics to improve their language
skills but might be also studying another language to help them with thel r linguistic knowledge. In
other words, teaching Linguistics supports language learning that will produce undergraduates
with the competence and also confidence to teach English in schools if they are prospective
teachers. This is taught through a combination of lectures, seminars and weekly tasks which the
students submit as a 'Portfolio’ or a report. While the lectures are based on the analysis of English
in the tasks, the students should be encouraged to undertake a comparative analysis with another
language (for example, Vietnamese), using a native speaker ‘informant’ to help them. As a result,
the selection of what Linguistics to teach reflects particular problems that students have with the
Vietnamese language. The ideais that the curriculum is not on ly focussed on linguistic theory, as
is often the case in a general linguistics course, but aso on the aspect, case and transitivity
systems of Vietnamese.

II. Linguistics at the University of Dalat
The following is an outline of how to improve Linguistic s teaching to our students:

1. Objectivesof Linguistics Courses
* Foundations of Study of Language: to provide crucial knowledge of linguistics
* Linguistic Application to Language Development: to relate linguistic knowledge to
language improvement

2. Required Cour ses:

* Phonetics-Phonol ogy: sounds +sound patterns

* Mor phology: word formation/structure

*Yyntax: phrase/sentence structure

* Semantics: word/sentence meaning

* Pragmatics: language in use/utterance meaning

*Discourse Analysis: how sentences in spoken and written language form larger meaningful
units

I11. Some suggested methods and approaches

Suggestion 1: Linguisticsvs. Language Skills



Liguistics: focus on differences between English and Viethamese
Language skills: indicating the processes to improve language skills

1. Phonetics. Ex: consonants (@/t/%1)

2. Phonology: phonological rules (assimilation/flapping/aspiration/D)
Ex: How about you? How bouchu?

3. Morphology: word formation
-compound rules: rice-growing/growing rice

-rootg/affixes. enriching academic vocabulary
(multiculturalism/octogenerian/lessor vs. lessee)

4. Syntax: application of syntactic rules of Vietnamese to those of English? Whether the
ambiguity is on purposr or by mistake?

5. Semantics: roles of meanings, importance of lexicon how to enrich vocabulary/ word
rel ationships/meaning interpretation/[]

6. Pragmatics. using English appropriately (expressing feelings,)
7. Discourse Analysis: understanding social factorsin English

In summary: Linguistic knowledge can improve language skills: speaking, listening, reading,
writing, trandating, interpreting

Suggestion 2: From General Conceptsto Specific Elements

Supplying the general concepts of linguistics can help students work better in groups and
reading the textbooks and related materials

Examplesof general concepts:

Phonetics-Phonol ogy

Vocal tract (place of articulation/manner of articulation/voicing)
IPA vs. APA

Phones/ phonemes/allophones/minimal pairs/minimal sets/
Phonologial rules: Assimilation/elision

cooTor

2. Morphology: Word-formation processes
a. Coinage

b. Borrowing

¢. Compounding

d. Blending

e. Clipping

f. Backformation

g. Conversion

h. Acronyms

i. Derivation



j. Affixesand inflections

3. Syntax:
a. Typesof grammar
b. Transformational grammar
c. Generative grammar
d. Structural anaysis
e. Immediate constituent analysis
f. Labeled and bracketed sentence
0. Labeled tree diagrams
h. Deep/surface structure
i. Structural ambiguity
J. Symbols used in syntactic description

4. Semantics:

a

b.

C.

d.

€.

Kinds of meaning (conceptual vs. associative)

Lexical relations

Markness theory

Prototype theory

Lexica meaning/sentence meaning (word order)/ utterance meaning

f. Grammatica functions and semantic roles

Suggestion 3: Focus on Foundations

For an introduction to linguistics, at least students have to master the following elements of a
linguistics term: (1) definition, (2) examples, and (3) application

Example: term/concept: ambiguity(n)/ ambiguous (adj)
-Definition: A word/phrase/sentence has more than one meaning
-Examples: syntactic ambiguity: The lamb istoo hot to eat

semantic ambiguity: face (n)/bank (n)

Application: Additional information either from the speaker or writer or from the situation,
extensively used in creative writing, especially in poetry



Suggestion 4: Using Free Website Resour ces

-To highlight the best free web resources | know for Linguistics
-To suggest several ways the web can be used to support teaching and learning in Linguistics

*Why web resources?

-to increase range of tools and resources available to students

-to offer innovative ways of working overcoming financial constraints
-to increase flexibility of learning and help learners become autonomous
-to web a great medium for linguistics due to multimedia capability

*Thefollowing are useful Linguistics web resour ces:

LinquistList: http://linguistlist.org

British Academy Portal for Linguistics and Philology
http://www.britac.ac.uk/portal/h4/index.html

LSA Video Archive: http://www.uga.edu/lsava

LTSN Subject centre for Languages, Linguistics and Area Studies

http://www.lang.ltsn.ac.uk/index.aspx

Linguistics sections often have resources related to publications

http://www.oup.co.uk/academic/humanities/linguistics

http://blackwell publisching.com/eal erts

http://publishing.cambridge.org/hss/linguistics/

*Linguistics events

http://www.londonling.ucl.ac.uk

North West Centre for Linguistics http://www.nwcl.salford.ac.uk/
http://wwwlot.|et.uu.nl/GraduateProgram/graduate.htm

*Linguistics Blogs

Salam Pax - The Baghdad Blogger
http://dear_raed.blogspot.com/
http://www.languagehat.com/
http://www.aprendizdetodo.com/language/
http://itre.cis.upenn.edu/~myl/languagel og/
http://www.thex -bar.net/
http://semantics-online.org/blog/

*(Linguistics) web resour ces
http://www.humbul..ac.uk/
http://www.sosig.ac.uk/
http://infomine.ucr.edu/

http://lii.org/
http://www.googl eal ert.com/fags.php
http://www.|soft.com/catalist.html
http://www.jiscmail.ac.uk/

e.g. PHONET for those interested in techniques and materials for the teaching of phonetics
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*Linguisticsin the media

Google News: http://news.google.com/
Nature http://www.nature.com/nature/

New Scientist http://www.newscientist.com/

a. Suggestion (1) to teaching using web resour ces

-Conduct alinguistic survey

-Many coursesin linguistics cover attitudes towards language
-Using online survey students can research thisfirst hand
-Free online surveys can be set up at several sites

www.surveymonkey.com

WWW.ZOOmerang.com

http://free-online-surveys.co.uk/

http://www.webenalysis.com/default.asp: This is for people with more advanced computer
skills

http://salmon.psy.plym.ac.uk/mscprm/forms2.htm

Detailed instructions on creating surveys using HTML.For insp iration, students can visit bone
fide research sites using online surveys [Iperhaps even taking part themselves
http://hyde.park.uga.edu/survey.html

Linguistic Atlas Surveys exploring Americ an dialects, focussing on pronunciation
http://www-rohan.sdsu.edu/~khasky/

Survey on child language learning with audio clips
http://www.parallaxshift.com/~kiddo/linguistics/

Another survey of American dialects, focussing on vocabulary

b. Suggestion (2) to teaching using web resour ces
-Use the web as alanguage corpus

Some suggested questions:

-How do we actually use language?

-Do we always use language how textbooks say we do?
-Are the different prepositions used interchangeably?

-Is use of one preposition more common than the others?
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For example:

| Something different to / from/ than mell

Different from Different than Different to

8,110,000 2, 240, 000 1, 080, 000

-Do people still use the subjunctive?

-Isit used morein different dialects than others?

If | was If | were
627, 000 1, 010, 000
BUT

If he was If he were
552, 000 472, 000

-Do American academics use [If | were[J(rather than [Of | wasl)l more or less than British
academics?

US: 65% use 1lf | wered

UK: 59% use ilf | wered

Instead of using the web as a corpus, use the web to access corpora.

*More structured and specific corpora are widely avail able through the web
http://www.natcorp.ox.ac.uk/corpora.htmi

*British National Corpus site on English language corpora and corpus resources
http://linguistlist.org./sp/Texts.html

*LinguistList list of corpora, including many for languages other than English

c. Suggestion (3) to teaching using web resour ces

-Use the web to bring experts into the classroom

-Web: overcomes time and space limitations

-Many minority / indigenous people have a web presence to promote their language and
culture

http://www.yle.fi/samiradio/ : Sami Radio

http://www.nunatsiag.com/ :Inuktitut newspaper

http://www.frpac.or.jp/english/e_index2.html
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The foundation for research and promotion of Ainu culture

-Contact the producers/ web masters and ask for an interview about their language and what it
means to them

-Conduct the interview using free Chat software e.g. msn messenger, or an (asynchronous)
message board

http://groups.yahoo.com/

http://www.discusware.com

d. Summing up
-Lots of high quality linguistics resources available freely on the web
-Free web resources can create stimulating opportunities for teaching an d learning

V. Conclusion:

Teaching Linguistics to undergraduate students can be a chalenge to many lecturers,
especially when they have to use textbooks of various authors and schools. With the class time
limited at the University of Dalat, it is hoped that these suggestions can facilitate the Linguistics-
teaching procedures and stimul ate students to work more efficiently on the linguistics courses.
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TECHNOLOGY INTEGRATION VIA
MULTIMEDIA PROJECTSAT THE INITIAL STEP:

STUDENTISELECTRONIC LEARNING PORT FOLIOS
Tr'n Thanh H fing

: : : Multimedia projects
Multimedia projects Successful language learning can be achieved when students
Common types of have the opportunity to receive instruction, and at the same time
multimediaprojects experience rea-life situations in which they can acquire the
Student@s electronic language. Project-based learning, which is a comprehensive
learning portfolios instructional approach to engage students in sustained,
cooperative investigation with dominant emphasis on studentsd

own artifact construction to represent what is being learned (Bransford & Stein, 1993), has then
been widely recognized for many years in the teaching of language lessons for along time.

A project work in the context of language teaching and learning is an extended task which
usually integrates language skills work through a number of activities. These activities involve
working towards an agreed goa and may include planning, the gathering of information through
reading, listening, interviewing, etc., discussion and processing of the information, problem
solving, and oral or written reporting, and display. Learners use of language as they negotiate
plans, analyze, and discuss information and ideas is determined by genuine communicative needs.

As Chapelle (2001) claims, @nyone concerned with second language teaching in the 21
century needs to grasp the nature of the technology mediated tasks learners can engage in for
language acquisition and how such tasks can be used for assessment@ , the employment of
multimedia tools, recently defined as multiple computer based forms of communication
(Houghton, 1999, p.1) in implementing project -based work has obviously proved to be of utmost
efficiency in the process of language teaching and learning in these days. It is therefore
undoubted that the weaving of multimedia projects (i.e. computer based projects) in the
process of teaching and learning is now acting as one of the appropriate approaches on way of
employing the currently renovated credit systems in foreign language teaching in Vietnam these
days.

Common types of multimedia projects

Possible types of multimedia projects students can create in the language teaching -learning
environment in Vietnam may include: electronic portfolios, multimedia slideshows, slideshows
for reviews and drills, tutorials, research presentations, virtua tours, interactive storybooks, and
class yearbooks (See the table below); among which electronic portfolios should receive the
utmost consideration.
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TYPESOF DESCRIPTIONS

MULTIMEDIA
PROJECTS
Electronic Portfolio | Electronic portfolios are selected collections of student work, stored
indigital media
Multimedia Students can create slideshows consisting of text, graphic images,
Slideshows audio clips, and/or video clips for projects about almo st any subject.
Presentation graphics software can be used to create multimedia
slideshows.
Slideshow Reviews | Slideshow reviews and drills can be created by students to help them
and Drills practice and study many types of learning content such as spelling

words, vocabulary words, math facts, and possible test questions.
These slideshows can be created using presentation graphics software.

Tutorials Students can create multimedia tutorials that provide step -by-step
directions to guide users through the components of a subject. Topics
for tutorials can be just about anything with an instructional sequence.
Tutorials can be created using word processing, presentation graphics,
or web page authoring software.

Resear ch Multimedia research presentations can be created by students to
Presentations present findings for research projects. These presentations can be
developed using presentation graphics software.

Virtual Tours Students can create virtua tours of local places of interest and field
trips locations using presentation graphics or web page authoring
software. These tours can include text descriptions of the places with
photographs, audio clips, or video.

Interactive Students can write their own stories, format them, and add
Storybooks illustrations using word processing, presentation graphics or web page
authoring.

Class Yearbooks | Students can compile class yearbooks containing information about
class activities, photographs, audio clips, music clips, and video clips
from throughout the year. Class yearbooks can be compiled using
web page authoring or presentation graphics software.

Student[s electronic lear ning portfolios (SEL P)

What is SELP?

Electronic portfolios are collections or displays of student work that are systematically compiled
to demonstrate skill level, growth over time, or understanding of a particular concept or discipline
(Johnson, 2006). The main objective is that an electronic portfolio includes works that are entirely
student constructed, designed and created. From the university ’'s perspective, studentds electronic
learning portfolio is the most effective type of multimedia project because it is compact, easy to
store, has a variety of opportunities for analysis (Norton-Meier, 2003) and because it tells a story,
the story of knowing, of the students themselves and of their audience. [Portfolios are students’
own stories of what they know, why they believe they know it, and why others should be of the
same opinion.d (Paulson & Paulson, 1991, p.2).
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Adapted into the language teaching and learning process, the implementation of studentds
electronic portfolios should be simply elaborated as having students construct a digital (computer
based) systematic compilation of their own academic records (for example, collections of notes
taken in classroom, summaries from library readings, lists of reference sources, the teacher@s
comments on certain assignments, collections of examination questions, collections of student@s
slides, their own assignments, compositions, and slides, and so on) abo ut the certain course they
aretaking.

The following chart illustrates suggested components of a SELP constructed on the
implementation of British Sudies Course to students majoring in English at the University of

Dalat.
) Lists of Notes
R?”'_raled reference Yl taken in
Tead?rr:gs - ?tlmmarles ; SOUrces \ class. ‘ Slides
5 readings : - \‘_
Library L/ \ Slides
readings / created
STUDENTISELECTRONIC LEARNING
Digital archives
(flash files, images,
audio files, etc.)
From
classmates
From the
Why SELP? teacher

Unlike traditional portfolios which are usualy in forms of files, boxes and or binders holding
papers, cassettes, pictures, drawings, such an electronic portfolio easily stores information in a
computer hard drive, floppy disc, CD, Zip disk or even aweb page which is obviousy the most
popular a present. This would not only take up very little physical space and be accessed with
minimal effort but also hold a great deal of information and clamor for an effective collaborative
student work.

Once the student work is organized, electronic portfolios can be enhanced by the addition
of sound, music, pictures, graphics and even video. Thus making it easier and more appealing to
the student and even teacher.

Electronic portfolios also serve to enhance computer and technology skills. The teacher
and student would gain experience by creating, selecting, organizing, editing and evaluating the
portfolios. Students would feel a sense of accomplishment and empowerment by displaying,
sharing and presenting their electronic portfolios to teachers, fellow classmates and others of the
sameinterest.
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Launching SELP via web pages

Generally, teachers provide students with directions, alist of content, and guidelines for building a
portfolio. Presentation graphic software, Web page authoring software, or especialy persona
Web page launching sites have long proved to be dominantly compatible in creating and
generating SELP. In my own teaching process at the University of Dalat, for instance, the
weaving of my personad Web page at jimdo.com: http://autumntensajimdo.com into the
curriculum has been long platforming my successes in modeling, constructing, generating and
assessing my studentsd electronic learning portfolios.

Even beyond their motivational power, SELP launched by web pages, generally referred to as
Web-based SELP or Webfolio , offer a number of advantages compared to their off -line
counterparts:

They don't get lost or misplaced.

They are easy to access from anywhere.

They connect students to feedback from alarger base of people.

They are easy to upgrade and update over many school years.

Through hyperlinks, they offer an uncomplicated way to cross -reference learning.

The webfolio then opens up new possibilities for observing and influencing the interaction among
curricula, students and faculty. (Gathercoal, 2002)

There are now unlimited numbers of host sites offering free personal Web page or Blog
launchings without requiring specific software skills and professi onal network experiences;
severa common of those in Vietnam include:

B-Blogger: available at https.//www.blogger.com/start

Blog in Vietnamese: available at http://www.blogtiengviet.net/

Jimdo: available at http://www.jimdo.com/

Multiply: available at http://multiply.com/

Opera community: available at http://my.opera.com/chooseopera/blog/
Viet-Space: available at http://www.vietspace.net.vn/

Weblog: available at http://www.weblog.com/

Y ahoo! 360 °: available at http://360.yahoo.com

The examples illustrated below are extracted from the Web -based SELP series of students
majoring in English at the University of Dalat (AVK 29) on their taking of British Studies Course.
These Webfolios are generated via free persona web page services by Jimdo (at
http://www.jimdo.com).
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Introduction to British Studies

Class AVK29...
Electronic Learning Portfolio by Nguyen Thuy Thanh Uyen

AJTARTS ol STIRBLRRV L 1 e e S Rnr

NGUYEN THUY THANH U
email: lulandeti@gmai

Group: Blue Sky
‘ » My profile is available here.
TRy <Click here to see my profil
AN "‘J.‘;‘a '!4‘"- ;‘mm‘ "““" Lo

I've got a Blue Star!
Portfolio Rated & Evaluated by AutumnTensa's

Summaries from readings * Lists of reference sources

Notes taken in classroom * Questions & Answers

My silde collections * Comments

My digital archives * My assignments & Self-evaluations ~_

Links to my Group & Classmates * Link to AutumnTensa's site

Talli[u:].me!

My profile : The student
eates a personal mofile
to store biographical
details, academic records
a welcome message and

photo.

Rated & evaluated by
'teacher: The student
stores the teacher
ranking and evaluation on
the portfolio.

Portfolio s main

components. (as shown in

the chart above see What
Yis SELP?)

Interactive components:

The student ceworks
online with his or her
group s members an
classmates.

Thanh Uyen's Talk-to-Me Component!

S e Your name:

A = e W

You may sand me 8 mescage right hers!
THANH UYEN

This component enhances student s interacti
performances by allowing instant messag

Your e-rmail address: ©

or your phone no.

Wour messege:

sending.

|Rf3HtG“-

L Pl=zca arbar the cods:
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With this builtin comment| | —
engine, thke student can
conduct an interactive
forum-based discussion with
classmates and even th¢
teacher.

Since the Internet and Web based technology have been entirely dominating the life of the
generation we are dealing with in our processes of language teaching, it is no surprise that this
online medium captures our student interest and sparkles their learning spiritsin away the off-line
hard version never did. Once | started implementing these SELPs on personal Web based
launching, even the most disengaged students started cramming their time and effort to construct
their own online digital portfolio. Meticulous elaborations and participatory researches on
assessments of SELPs and the weavings of SELPs into the language education curriculum as well
as the processes of evaluating and certifying student@ds progresses at the Faculty of Foreign
Languages, University of Dalat, have then been set for this articlels follow -up studies.
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